



Knowledge Rich Meets Responses Deep!
I work with a huge network of schools all trying to open doors for their pupils to challenging English, new knowledge and literary contexts; and these contexts are all bringing greater scope for response and productive talk: the more focussed the talk, the more the meaning takes shape.
Imagine the text you are using is like something you can mould for your teaching purposes. You know it so well that you play with the words in your head, read the extract or poem many times, love to read it aloud and even anticipate your pupils’ reception of it. You are ‘Reading for Teaching’, using your trained mind to assess text potential.
Somewhere within these complex, but fast-moving, mind processes lies the joy of English teaching. Let me take some short slivers from a poem teeming with mysteries and allusion to illustrate what I mean.
‘I went out to the hazel wood,
Because a fire was in my head,
And cut and peeled a hazel wand
And hooked a berry to a thread;’
From ‘The Song of Wandering Aengus’ by W.B.Yeats
Featured in ‘Opening Doors to a Richer English Curriculum, 10-13’
I hope those lines have got you thinking! The more ambitious the text, the more knowledge rich it becomes for us too! I always say that harder texts offer CPD every day in the classroom, costing nothing more than a curious mind. I’ve chosen these lines because I now hope you’d like to find out more about the poem! I didn’t choose them for familiarity or ease. You can find the full text here or on Leah Crawford’s video module referred to in the footnote.
The Song of Wandering Aengus by William Butler… | Poetry Foundation
I would put more time into supporting your own understanding of a challenging text compared with the over-planning sometimes associated with privileging content over concepts. A mass of charts can give a tidy feeling of control but a mastery of a complex text feeds ongoing confidence. That’s long -term knowledge for us! Planning needs to support effective teaching, not swallow up creative energy time. On that point, I needed to look up ’Aengus’ and found that he was the god of love, beauty and youth in Irish folklore; so that’s more learning for me! 
Secure in your own expertise, fuelled by plenty of quirky staff room discussion about the poem, it’s time to let your pupils find links and connections across our few lines of poetry. For example, consider the associations of ‘hazel wood’ and ‘wand’. Is this ancient England? Who else in literature has a wand? How is the hazel being transformed? What kind of berries do you know? If it’s being hooked to a berry what happens next? 
The questions will stimulate impulsive responses which you can refine into evidence-based ideas. Use post-its for pupil question inventing. Encourage your pupils’ agency and relationship with words via simple thinking engine routines like those on the chart. They can be used as metacognitive strategies to assist more awareness of how learning is being developed. 
Your pupils might compare a wand being peeled with an apple or make links with nature across the four lines. They might want to note that it’s a first person narrator and it seems like a dramatic  moment is about to occur.   Often, teachers are amazed at responses to unusual imagery or style. Pupils love playing with word association! Schools are of course building a map of learning from key stage one so that a poem like this builds upon prior experiences and immersions in challenging texts. Then fascination rather than fear becomes the tone of your classroom talk! 

You could apply the following sequence very broadly to any text and find the relationship between knowledge and response relatively seamless:
3)TEACH DIRECTLY
Teach more knowledge into the spaces revealed by AfL. Pupils’ relate now to the text and listen for learning advice.

2)Writing for Reading
Taster draft, feedback, assessment for learning, advice, understanding the gaps of knowledge, praise
1)Prior Knowledge Activated
Immerse, connect ideas, question, think, engage, wonder, 

 A rich curriculum is an entitlement for all; its acquisition stimulates a world of wonder, power, confidence building and exploration which can be constructed socially and sifted creatively. So, you can tell pupils that ‘fire was in my head’ might imply excitement but why not ask them in groups to compile a chart with the word ‘fire’ in the middle and all kinds of symbolism associated with it written quickly around the outside? Then you can take feedback and teach explicitly about connotation after the responses have been heard. 
You may be interested in an organisation called ‘Let’s Think’ that will take strategies for response  further. I’ve included a link which sums up their approaches and beliefs.
I have kept to a discussion of just four lines to give this article a clear focus but this zoom in approach is getting encouraging results as part of step-by step methods to understanding new knowledge generally. The memory banks do not get flooded and all learners are nurtured on the journey. There is time to digest, reflect, retrieve information from previous stages and enjoy. 
To be able to know more and respond deeply, a complex text is needed, one which supports the journey from surface features to depth, one which offers you and your pupils the wonders of literature too! The quality text teaching is leading schools finally to some astonishing quality writing. Take a look at our online library of pupils’ work in response to challenging texts:
Opening Doors to Quality Writing (crownhouse.co.uk)
Bob Cox is the award winning author of the ‘Opening Doors’series.
References:
Let’s Think
https://www.letsthinkinenglish.org/our-submission-to-the-oracy-all-party-parliamentary-group/
Opening Doors
www.searchingforexcellence.co.uk


Thinking Engines from the ‘Opening Doors’ series.
These simple tools act as metacognitive strategies when teachers ask for reflection on why specific aspects of the text seem important or why a question has been invented. Pupils are given time to think through their understanding, re-read the text and use a given ‘engine’ to provide a thinking framework. 
Noticed, Noted, Not Sure
· Note down a random list of fascinating ideas about language and/or meaning. What have you noticed?
· Note the most important point for you! Write it down clearly. 
· Not Sure. List questions you would like to ask and to have answered
Inform and Infer
· Use one colour highlighter to list definite facts in a text
· Use another colour to highlight inference or ambiguity where there is much to explore
Evidence Spotlight
· Can you zoom in on a key line, sentence or image which seems central to the theme of a text? Can you explain its importance?
Now, for any of these, TEACH more of the knowledge into the ‘gaps’ in learning that have emerged from the group and whole class discussions. Response feeds the relish for knowledge




















	Links to free modules:
https://www.youtube.com/watch?v=Ayc4jFpYIms&list=PLxCgNvQM8mbQK9KZ3P5UtQ5dmy5uQrRAX&index=10&t=6s

Opening Doors Online Learning Resources - YouTube

